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1. Introduction  

This report is a product of a review carried out by a review team from the Education 

Improvement Branch (EIB) at Yarwun State School from 20 to 21 August 2020. 

The report presents an evaluation of the school’s performance against the nine domains of 

the National School Improvement Tool. It also recommends improvement strategies for the 

school to implement in consultation with its regional office and school community. 

The report’s executive summary outlines key findings from the review and key improvement 

strategies that prioritise future directions for improvement. 

Schools will publish the executive summary on the school website within two weeks of 

receiving the report. 

The principal will meet with their Assistant Regional Director (ARD) to discuss the review 

findings and improvement strategies. 

For more information regarding the EIB and reviews for Queensland state schools please 

visit the EIB website. 

1.1 Review team 

Anthony Palmer   Internal reviewer, EIB (review chair) 

Judith Angel    Peer reviewer 

  

https://schoolreviews.eq.edu.au/SiteCollectionDocuments/national-school-improve-tool.pdf
https://schoolreviews.eq.edu.au/Pages/default.aspx
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1.2 School context 

Location: Butler Street, Yarwun 

Education region: Central Queensland Region 

Year levels: eKindy to Year 6 

Enrolment: 40 

Indigenous enrolment 

percentage: 

2.5 per cent 

Students with disability: Education Adjustment 

Program (EAP) 

percentage: 

2.5 per cent 

Nationally Consistent 

Collection of Data 

(NCCD) percentage: 

30 per cent 

Index of Community 

Socio-Educational 

Advantage (ICSEA) value: 

1029 

Year principal appointed: 2019 

  



 
 
 
 
 

5  

1.3 Contributing stakeholders 

The following stakeholders contributed to the review: 

School community: 

 Principal, Business Manager (BM), three teachers, two teacher aides, two cleaners, 

inclusion teacher, 10 parents and 32 students. 

Community and business groups: 

 Parents and Citizens’ Association (P&C) president, vice president, treasurer and Rio 

Tinto representative. 

Partner schools and other educational providers: 

 Principal Nagoorin State School. 

Government and departmental representatives: 

 ARD. 

1.4 Supporting documentary evidence 

Annual Implementation Plan 2020 Improvement Plan 2020 

Investing for Success 2020 Strategic Plan 2017-2020 

Headline Indicators (May 2020 release) School Data Profile (Semester 1 2020) 

OneSchool School budget overview 

Professional learning plan 2020 Curriculum planning documents 

School improvement targets School differentiation planner 

School pedagogical framework Professional development plans 

School assessment schedule School newsletters and website 

School Opinion Survey Responsible Behaviour Plan for Students 

School curriculum, assessment and 
reporting plan (CARP) 
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2. Executive summary 

2.1 Key findings 

The tone of the school is warm, supportive and caring, with all members expressing a 

strong sense of belonging.  

All stakeholders articulate the strong sense of community and the positive interactions that 

are built and exist between students, staff, parents and community members. All members of 

the school community discuss the positive feel and character of the school, and demonstrate 

an obvious sense of pride in the school. Staff members and students openly comment that 

‘we love our school’. Community members articulate that it is a small school that gives 

students big opportunities.  

The school’s values are underpinned by a focus on being kind. 

The three values of ‘Be kind to others, Be kind to the environment and Be kind to yourself’ 

are known and referred to by all members of the school community. Colourful signage on 

buildings, pathways and in classrooms promotes the messages of being kind. A high priority 

is placed on student wellbeing. Students describe being greeted and welcomed each 

morning by staff members who enquire after their wellbeing. Parents and staff members 

articulate the strong holistic focus on the education of the whole child at the school, and 

discuss the importance of elements including growth mindset, kindness and care for the 

environment. 

The school has developed a pedagogical framework that draws on a range of 

research-based pedagogical models.  

The principal discusses the recent addition of Age-appropriate pedagogies (AAP) to the 

pedagogical framework. This is further supported by introduction of the Walker1 Learning 

Approach (WLA), a play and project-based holistic pedagogy. The principal and staff 

members articulate that their knowledge and understanding is still developing in this area. 

Staff members express excitement in developing their pedagogical knowledge to maximise 

learning opportunities for students. The principal identifies ongoing work to collaboratively 

review, refine and embed the pedagogical framework. 

The school is collaboratively developing a coherent and sequenced plan for 

curriculum delivery.  

The school’s Curriculum, Assessment and Reporting Plan (CARP) provides comprehensive 

information regarding the implementation of curriculum at the school. Staff members express 

appreciation for the principal’s curriculum leadership, knowledge and support. The principal 

expresses the desire for staff members to continue to develop their expertise in planning and 

                                                
1 Walker, K. (2011). Play matters: Investigative learning for preschool to grade 2. Vic, Australia: The 

Australian Council for Educational Research (ACER) Press. 
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delivering the Australian Curriculum (AC). The principal recognises the ongoing need to 

support staff members to develop deep understandings of the AC. 

The principal and staff members take personal and collective responsibility for 

improving student learning and wellbeing. 

Staff members demonstrate high levels of confidence and capability, and express a 

commitment to the continuous improvement of their knowledge and skills to enhance student 

learning and wellbeing. Staff members participate willingly in professional learning, informal 

sharing of practice and moderation of student work. The principal articulates the importance 

of facilitating opportunities for staff members to share effective practice to enhance teaching 

and learning knowledge, and provide feedback through effective observation and coaching 

processes. 

Staff members pride themselves on providing personalised learning for students in a 

small school multi-age setting.  

Staff members articulate the belief that all students are able to learn successfully, with some 

doing so at different rates or stages of learning and requiring support. Teachers discuss the 

ways they tailor their lessons to suit the needs of the students in their class. The Maker2 

Model is utilised to support differentiation through the three levels of planning. The principal 

articulates the desire to investigate opportunities to record the range and breadth of 

differentiation being undertaken across the school. 

A high level of cohesion amongst staff members at the school is readily apparent. 

Staff members speak highly of the collegiality that exists in the school and the support 

provided for each other. The principal, staff members and parents discuss the high level of 

stability and continuity in staffing. Staff members display high levels of professional energy 

for the work they do in the school. There is an appreciation from parents that positive 

outcomes for students result from the efforts of capable and committed teaching and non-

teaching staff members. Parents positively acknowledge the professional dedication of 

school staff members. 

The principal, staff members and school community are united and committed to 

improving learning outcomes for all students at the school.  

The school’s motto ‘Striving for success’ reflects the high expectations held for the learning 

and wellbeing of students and the work of staff. Staff members speak with sincerity 

regarding the desire for all students to experience success in their learning. Parents express 

appreciation for the care, attention and support provided by school staff for every student. 

The Parents and Citizens’ Association (P&C) is a small and active group who foster school 

and community spirit, and support the school through financial donations and a focus on 

students. 

                                                
2 Maker, C., & Schiever, S. W. (2005). Teaching models in education of the gifted. Austin, TX: Pro-Ed. 
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2.2 Key improvement strategies 

Embed the school’s pedagogical framework, ensuring it is reflective of agreed practices for 

teaching and learning, considered in curriculum planning processes, and consistently 

implemented across the school. 

Deepen staff member knowledge and understanding of the AC, including the general 

capabilities and cross-curriculum priorities, through collaborative planning and Professional 

Development (PD).  

Collaboratively review and implement observation and coaching cycles as a further means to 

share effective practices, support staff member capability development and provide 

feedback to staff members. 

Investigate opportunities to record the range and breadth of differentiation being undertaken 

across the school. 

 


